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Frederick Classical Charter School, Inc. 

 
Board of Trustees Meeting Minutes 

Public Session 
 

January 7, 2019 
 

Minutes submitted by Allison Rizzo, Approved March 4, 2019 
 

Present:   Nkechi Ileka-Adeoye – Chair 
Laura Mears 
Allison Rizzo 
Jen Schneider 
Shelly Smallwood 
Tim Summers (departed 10:38pm) 
Cynthia Fletcher 

 
Not Present:   Paul Ormsby 
 
Other Participants:  Camille Bell 
 
CLOSED SESSION HELD 
 
Personnel matters discussed.  
 
PUBLIC SESSION – Called to order at 7:40pm 
 
Welcome from Mrs. Ileka-Adeoye. 
 

I. Agenda 
 

MOTION: It was moved by Mrs. Rizzo, seconded by Mrs. Mears, to approve agenda with 
removal of item 10. VOTE: 7-0-0. Motion passed.  
 

II. Meeting Minutes 
 

MOTION: It was moved by Mrs. Rizzo, seconded by Mrs. Schneider, to approve December 
10 meeting minutes. VOTE: 7-0-0. Motion passed. 
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III. Public Comment 
 

Lora Ransohoff 
 

IV. Response to Public Comment 
 

The BOT approved replacement of Reading Street with Ready for the remainder of this 
school year. The BOT will provide update on the status with BOE and community within the 
coming weeks. Also we recognize that in the process of adopting the material, that a 
communication didn’t go out to parents to digest before proceeding with that. We will 
make an effort to make sure we reach out to parent community and provide update as we 
make any changes going forward. 
 

V. Quote of the Day – Laura Mears 
 

Love means to love that which is unlovable; or it is no virtue at all… 
-Gilbert K. Chesterton 
 

VI. President’s Report – Nkechi Ileka-Adeoye 

 Happy new year - welcome back, hope for productive and successful year 

 Welcome to Cynthia Fletcher as Trustee. 

 Congratulations to MATHCOUNTS scholars and leaders for successful competition this 

weekend. 7 FCCS scholars participated. One received 33 pts out of 46. Highest 

placement an FCPS participant has ever had. Mathcounts will continue for next 

competition on Feb 9. 

 Congrats to Admissions team for lottery registration opening on Jan 2. Next info session 

this Saturday, Jan 12 

 Look forward to upcoming spelling bee on Jan 18 

 Look forward to celebrating school choice week this month Jan 20-26 

 Officer meeting held January 7 

 BOT will join staff meeting on January 14  

 No timeline has been confirmed yet with Dr. Tolman about scheduling follow up on the 

reading program evaluation. 

 

VII. HOS Report – Camille Bell 

 Completed standards mastery in Reading and Math. Students did very well, and staff is 

pleased. Dr. Bell read results from recent i-Ready assessments. Independent standards 

(some items not tested in the first cycle). 

 Singapore benchmarks complete for quarter 1, still loading for quarter 2. Mid year 

DIBELS scheduled at end of January. 
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 Diagnostic mid-year ongoing now – some students passing stretch goals. 

 Staffing needs to discuss next year: Math specialist increase to 1.0. IA for primary 

classrooms K-2. Custodial needs 2 FTE. Requests clarification of after-hours custodian. 

 Budget considerations for summer workshop pay. Holes in the curriculum – pacing 

guides and scope and sequence.  

 For scheduling of Professional Development, need to think about scheduling time for 

early release during the year. Asked for options and ideas from other charter schools for 

schedule ideas.  

 Build comprehensive RTI and need to address these needs. Everything this year in terms 

of school report card. Must grow student achievement. 

 First round testing data was sent to families, second round reports will include 

comparison.  

 Data for the Annual report provided in binder. 

 Leadership team meeting held today. 

 Ready consultants scheduled to come again to review data with teachers. 

 School has been talking to students about how important the testing is. Students not 

intimidated. Working with Middle school students to take responsibility. 

 Growth is important now in how state now measures – get credit for growing, in 

addition to proficiency. Working toward 5 star ESSA status.  

 ESSA results last year did not recognize courses and give credit. Met with FCPS and 

other charter school leaders. Asking for the waiver – district is handling that. 

 No options at this time to address the Board’s concerns about schedule limitations that 

history and science curriculum not fully in place. 

 Leadership team meeting on January 22 to start work on next years’ schedule. Middle 

school schedule due Feb 28.  

 

ACTION: Dr. Bell to send standards mastery test results reported today to BOT. 
 
ACTION: BOT requests that Dr. Bell create a report with staffing recommendations with 
critical, priority, basic. 
 
ACTION: Staffing committee requests to meet with Dr. Bell to prepare for next year. 
 
Discussion about instructional assistant positions. 
Discussion about schedule planning and RTI plan that impacts scheduling. Development of 
course offerings and ideas to meet student needs. 

 
VIII. Treasurer report 

 
Written report provided. Band director contract awaiting signature. 
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IX. November financials 
 
MOTION: It was moved by Mrs. Schneider, seconded by Mrs. Smallwood, to approve November 
financials. VOTE: 5-0-2. Tim Summers and Cynthia Fletcher abstained. 
 
Question regarding substitute teacher line item in budget.  
 

X. BOE letter 
 

 Portions of draft letter to Board of Education reviewed. 

 Dr. Bell recommends DIBELS for grades K-2 instead of Dr. Tolman’s written suggestion of 

grades K-3. 

MOTION: It was moved by Mrs. Rizzo to approve the letter to BOE as presented.  Withdrawn. 
 
MOTION: It was moved by Mrs. Schneider to approve the letter to BOE with Dr. Bell’s approval. 
Withdrawn. 
 
MOTION: It was moved by Mr. Summers, seconded by Mrs. Schneider, to conditionally accept 
the draft letter, conditional on Dr. Bell factually reviewing it. VOTE: 7-0-0. Motion passed. 
 
ACTION: Dr. Bell to review letter and provide comment within 48 hours. 
 
ACTION: Notify Mark Pritts that FCCS will be sending a letter to BOE.   
 

XI. Withdrawal survey 
 
MOTION: It was moved by Mrs. Schneider, seconded by Mr. Summers, to approve withdrawal 
survey.  Discussion. VOTE: 7-0-0. Motion passed. 
 
ACTION: Mrs. Ileka-Adeoye, Mrs. Mears, and Mrs. Ehrlich to develop procedures for 
implementation of the withdrawal survey. 
 

XII. Planning 
 
Opportunity for 2019 to build strong relationships with staff. Preparation of BOT statements at 
upcoming staff meeting.  
 
Discussion about strategic plan. Mrs. Mears shared a vision for how strategic planning will be 
addressed in 2019. 
 

XIII. Security 
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ACTION: Mrs. Ileka-Adeoye will send follow up email to FCPS regarding security monitoring – no 
response received so far. 
 
Raptor system update from Mrs. Smallwood. FCPS responded to questions. New quote received 
today, given that FCPS can do the training.  Anticipate within a week to be able to schedule 
training. 
 

XIV. Curriculum review policy status 
 
Under review by Academic committee. Mrs. Smallwood to coordinate next steps. 
 
 

XV. Annual Report 
 

Discussion about Annual Report and requests to include.  
 
 

XVI. Next meeting 
 
Regular meeting February 4. Special meeting anticipated to be held after staff meeting on 
January 14. 
 
Moved to Closed Session at 9:43pm. 
 
CLOSED SESSION HELD 
 
Personnel matters discussed. 
 
Adjournment 
 
Meeting adjourned by general consent at 11:15pm. 
 

 

Attachments: 

Public Comment 

Treasurer’s Report 
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Public Comment 

Lora Ransohoff [written submission] 

Dear BOT and Dr. Bell,  

 

This is another letter with another opinion about the changes to the curriculum at FCCS. I hope you will 
read it.   

 

My family has benefited from FCCS. I am grateful to the founders, to the teachers who are currently at 
the school, and to those who have left, to this Board and previous Boards, to this Principal and previous 

Principals, to these children and families, and children and families who have attended FCCS in the past.   

 
I understand that as a parent, I do not have a choice about how curriculum is implemented at FCCS. I do, 

however, like all parents of all children in Frederick County, have a choice about whether or not I choose 

to send my child to FCCS. In that sense, I do have a choice. I hope you will take a minute to consider my 
opinion.  

 

1. It is my understanding that one of the founding principals of the school is to use instructional methods 
that research has shown to be effective. To my knowledge, there is no research that is not funded by the 

for-profit i-Ready company that shows that i-Ready is effective. Please correct me if I am wrong about 

that. Is there peer reviewed research to support this curriculum?  
 

2. Online curriculum is in use in every other elementary and middle school in the county. I know this 

because my children entered FCCS in their middle school years. My children have been to two 
elementary schools, a middle school, FCCS, and a high school in Frederick County. Apps and online 

education has been in use at all of them. If families want online curriculum for their children, it is 

available.   
 

The other schools at FCPS that offer online curriculum opportunities also offer daily classes in the arts, 

the opportunity to do plays and musicals, a greater offering of sports teams, and free transportation to and 
from each student's home. FCCS is supposed to offer a different curriculum. That is why it exists. Why 

should FCPS pay out money to FCCS to offer a curriculum similar to the one they offer? Why should 

families endure the hardship of transporting their children to FCCS to sit in front of a chromebook staring 
at a curriculum purchased from a for-profit ed tech company?  

 

3. The children I have spoken to, with the exception of one child in Kindergarten, report that it is boring. 
If it is research-based practice we are after, here is some peer reviewed research on student boredom and 

academic outcomes.  

 
https://eric.ed.gov/?q=elementary+student+boredom+education&id=EJ1090952 

 

Evaluating the Relationship Between Boredom and Academic Outcomes: A Meta-Analysis 
Virginia M. C. Tze  University of Alberta Edmonton Canada 

Lia M. Daniels University of Alberta,  Edmonton, Canada 

Robert M. Klassen The University of York, York, UK 
Educational Psychology Review 

March 2016, Volume 28, Issue 1, pp 119–144 | 

First Online: 17 March 2015 
Abstract: 

https://eric.ed.gov/?q=elementary+student+boredom+education&id=EJ1090952
https://link.springer.com/journal/10648
https://link.springer.com/journal/10648/28/1/page/1
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The experience of academic boredom among students may be universal; in fact, almost all students 

complain at least occasionally about being bored in class or while studying. Despite the perceived 
negative influence of boredom on learning, there has been no synthesis of empirical findings underscoring 

how boredom relates to academic outcomes. Therefore, the purpose of this study is to meta-analyze the 

research exploring the relationship between students’ academic boredom and their motivation, study 
strategies and behaviors, and performance. A total of 29 studies, involving 19,052 students, met the 

inclusion criteria. The overall effect size, 𝑟r = −.24, was significant, p < .001. In subgroup analyses, the 

negative effect sizes were found to differ between secondary and post-secondary students, and boredom 
experienced in class had greater negative impact on students’ academic outcomes than boredom 

experienced while studying. In addition, a significant differential impact of boredom on academic 

motivation, study strategies and behaviors, and achievement was found. These findings suggest that 
education professionals should identify strategies to alleviate students’ boredom in academic settings. 

 

4. Finally, FCCS advertises its educational program on its website.  
http://frederickclassicalcharterschool.org/academic-program/ retrieved January 6, 2019.  

Here is an excerpt:  

 
“Our school avoids educational fads that are based on philosophical beliefs, adhering instead to 

approaches that are supported by mainstream research. In place of the "balanced literacy" approach that 

often neglects phonemic awareness and phonics, our school uses a research-based reading program that 
includes systematic and explicit instruction in phonemic awareness and phonics that has been shown to 

reach the vast majority of children. 

 
Our math program takes the same approach as some of the highest achieving nations in the world: 

focusing on a smaller number of topics that are taught to mastery, instead of a "mile wide, inch deep" 

approach that leaves students with weak skills. “ 
 

Our science program avoids the "inquiry-based" trend in education that over-emphasizes discovery 

learning.  We take a more balanced approach that includes direct instruction, teacher demonstrations, 
reading books as well as experimentation. In contrast to the prevailing trend in education that derides 

acquiring substantive knowledge as "rote memorization", our school holds knowledge acquisition in a 

very high regard.  We design instruction around "big ideas" that helps students to understand and organize 
factual knowledge into a meaningful framework.  This framework is built upon year after year as the 

scholars advance through the classical stages and proceed with their second chronological sweep through 

history.” 
 

 

I would appreciate it if the school held itself to these statements in particular: 
 

“Our school avoids educational fads” 

 
“adhering instead to approaches that are supported by mainstream research”  

 

“our school uses a research-based reading program” 
 

“Our math program focus[es] on a smaller number of topics that are taught to mastery, instead of a 

"mile wide, inch deep" approach that leaves students with weak skills. 
 

“We design instruction around "big ideas" that helps students to understand and organize factual 

knowledge into a meaningful framework.” 
 

http://frederickclassicalcharterschool.org/academic-program/
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Families have a choice about whether or not to send their children to FCCS. Until this point, it seems to 
me that the key to FCCS’ success has been in the mix of children who come from all over the county, 

whose families have a belief in the educational model it offers. There have been many children at FCCS 

who score highly on standardized tests, and an equal number of children who need the support of a 
smaller school environment for many different reasons. What all families share is a willingness to upend 

their lives because they believe in the classical education model, because they want a diverse community 

of families so devoted to their children’s education that they are willing to endure carline, and each 
other’s outspoken opinions, because I am sure FCCS draws a disproportionate number of outspoken, 

opinionated families, families who are willing to have their children take recess in a parking bay, because 

what is going on in the classroom more than makes up for it.  
 

A rising tide lifts all boats. Until this time, that tide has been the curriculum, and the community of 

teachers and families who believe in it.  
 

Please do not change that curriculum and that ideal so significantly to align with something so fleeting as 

standardized tests. If we wanted that, we could easily have our children attend regular FCPS schools.  
 

Thank you for your time, and for allowing me to share my opinion, and thank you for all of the work you 

do for the school.  
 

Lora Kandarian Ransohoff, M.Ed 

 
 

 

Here are some research articles on the impact of boredom :-) : 
 

*Ahmed, W., van der Werf, G., Kuyper, H., & Minnaert, A. (2013). Emotions, self-regulated learning, 

achievement in mathematics: a growth curve analysis. Journal of Educational Psychology, 105, 150–161. 
doi: 10.1037/a0030160. 

*Artino, A. R. (2009). Think, feel, act: motivational and emotion influences on military students’ online 

academic success. Journal of Computing in Higher Education, 21, 146–166. doi: 10.1007/s12528-009-
9020-9. 

*Artino, A. R., & Jones, K. D., II. (2012). Exploring the complex relations between achievement 

emotions and self-regulated learning behaviors in online learning. Internet and Higher Education, 15, 
170–175. doi: 10.1016/j.iheduc.2012.01.006. 

*Artino, A. R., Rochelle, J. S. L., & Durning, S. J. (2010). Second-year medical students’ motivational 
beliefs, emotions, and achievement. Medical Education, 44, 1203–1212. doi: 10.1111/j.1365-

2923.2010.03712.x. 

*Asseburg, R., & Frey, A. (2013). Too hard, too easy, or just right? The relationship between effort or 
boredom and ability-difficulty fit. Psychological Test and Assessment Modeling, 55(1), 92–104. 

Barnett, L. A. (2005). Measuring the ABCs of leisure experience: awareness, boredom, challenge, 

distress. Leisure Sciences, 27, 131–155. doi: 10.1080/01490400590912051. 
Bax, L. (2012). MIX 2.0. Professional software for meta-analysis in Excel (Version 2.0.1.4). BiostatXL. 

Retrieved from http://www.meta-analysis-made-easy.com. Accessed 13 Feb 2015. 

*Beck, G. L. (2011). Investigation of the relationship between achievement emotions and academic 
performance in medical students (Doctoral dissertation). Available from ProQuest Dissertations and 

Theses database. (UMI No. 3469946) 

Begg, C. B., & Mazumdar, M. (1994). Operating characteristics of a rank correlation test for publication 
bias. Biometrics, 50, 1068–1101. 

Belton, T. (2008). A fresh look at boredom. Primary Leadership Today, 13. 

https://doi.org/10.1037/a0030160
https://doi.org/10.1007/s12528-009-9020-9
https://doi.org/10.1007/s12528-009-9020-9
https://doi.org/10.1016/j.iheduc.2012.01.006
https://doi.org/10.1111/j.1365-2923.2010.03712.x
https://doi.org/10.1111/j.1365-2923.2010.03712.x
https://doi.org/10.1080/01490400590912051
http://www.meta-analysis-made-easy.com/
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Belton, T., & Priyadharshini, E. (2007). Boredom and schooling: a cross-disciplinary exploration. 

Cambridge Journal of Education, 37, 579–597. doi: 10.1080/03057640701706227. 
Bench, S. W., & Lench, H. C. (2013). On the function of boredom. Behavioral Sciences, 3, 459–472. doi: 

10.3390/bs3030459. 

Beretvas, S. N. (2010). Meta-analysis. In G. R. Hancock & R. O. Mueller (Eds.), The reviewers’ guide to 
quantitative methods in the social sciences (pp. 255–264). New York: Routledge. 

Borenstein, M., Hedges, L. V., Higgins, J. P. T., & Rothstein, H. R. (2009). Introduction to meta-analysis. 

Chichester: Wiley. 
*Chambers, W. C. (1997). Achievement orientation: origins, influences, and outcomes(Master’s thesis). 

Available from ProQuest Dissertations and Theses database. (UMI No. 1388663). 

Coe, R. (2002). It's the effect size, stupid: what effect size is and why it is important. Paper presented at 
the Annual Conference of the British Educational Research Association, England. 

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.). Hillsdale: Lawrence 

Erlbaum. 
*Cowan, M. M., & Piepgrass, K. W. (1997). Attitudes about science among non-majors at the two-year 

campus of a liberal arts university. Education Resources Information Center. 

*Daniels, L. M. (2009). Goals and control: exploring relationship between two types of motivational 
constructs and their effects on university students’ emotions and achievement (Doctoral dissertation). 

Retrieved from http://mspace.lib.umanitoba.ca/handle/1993/3162. Accessed 10 June 2012. 

Daniels, L. M. (2010). Data summary: causes and coping with boredom. Retrieved from 
http://emotionandmotivation.files.wordpress.com/2010/07/boredom-data-summary_oct-18.pdf. Accessed 

9 June 2012. 

*Daniels, L. M., Haynes, T. L., Stupnisky, R. H., Perry, R. P., Newall, N. E., & Pekrun, R. (2008). 
Individual differences in achievement goals: a longitudinal study of cognitive, emotional, and 

achievement outcomes. Contemporary Educational Psychology, 33, 584–608. doi: 

10.1016/j.cedpsych.2007.08.002. 
*Daniels, L. M., Stupnisky, R. H., Pekrun, R., Haynes, T. L., Perry, R. P., & Newall, N. E. (2009). A 

longitudinal analysis of achievement goals: from affective antecedents to emotional effects and 

achievement outcomes. Journal of Educational Psychology, 101, 948–963. doi: 10.1037/a0016096. 
Daschmann, E. C., Goetz, T., & Stupnisky, R. H. (2011). Testing the predictors of boredom at schools: 

development and validation of the precursors to boredom scales. British Journal of Educational 

Psychology, 81, 421–440. doi: 10.1348/00070990X526038. 
Eastwood, J. D., Frischen, A., Fenske, M. J., & Smilek, D. (2012). The unengaged mind: defining 

boredom in terms of attention. Perspectives on Psychology Science, 7, 482–195. doi: 

10.1177/1745691612456044. 
Farmer, R., & Sundberg, N. D. (1986). Boredom-proneness—The development and correlates of a new 

scale. Journal of Personality Assessment, 50, 4–17. doi: 10.1207/s15327752jpa5001_2. 
Ferguson, C. J. (2009). An effect size primer: a guide for clinicians and researchers. Professional 

Psychology: Research and Practice, 40, 532–538. doi: 10.1037/a0015808. 

Fritea, H., & Fritea, R. (2013). Can motivational regulation counteract the effects of boredom on 
academic achievement? Procedia – Social and Behavioral Sciences, 78, 135–139. doi: 

10.1016/j.sbspro.2013.04.266. 

Gana, K., Deletang, B., & Metais, L. (2000). Is boredom proneness associated with introspectiveness? 
Social Behavior and Personality, 28(5), 499–504. 

Goetz, T., Frenzel, A. C., Hall, N. C., Nett, U. E., Pekrun, R., & Lipnevich, A. A. (2014). Types of 

boredom: an experience sampling approach. Motivation and Emotion, 38, 401–419. doi: 10.1007/s11031-
013-9385-y. 

Goetz, T., Cronjaeger, H., Frenzel, A. C., Lüdtke, O., & Hall, N. C. (2010). Academic self-concept and 

emotion relations: domain specificity and age effects. Contemporary Educational Psychology, 35, 44–58. 
doi: 10.1016/j.cedpsych.2009.10.001. 

https://doi.org/10.1080/03057640701706227
https://doi.org/10.3390/bs3030459
http://mspace.lib.umanitoba.ca/handle/1993/3162
http://emotionandmotivation.files.wordpress.com/2010/07/boredom-data-summary_oct-18.pdf
https://doi.org/10.1016/j.cedpsych.2007.08.002
https://doi.org/10.1037/a0016096
https://doi.org/10.1348/00070990X526038
https://doi.org/10.1177/1745691612456044
https://doi.org/10.1207/s15327752jpa5001_2
https://doi.org/10.1037/a0015808
https://doi.org/10.1016/j.sbspro.2013.04.266
https://doi.org/10.1007/s11031-013-9385-y
https://doi.org/10.1007/s11031-013-9385-y
https://doi.org/10.1016/j.cedpsych.2009.10.001
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Goetz, T., Preckel, F., Pekrun, R., & Hall, N. C. (2007). Emotional experiences during test taking: does 

cognitive ability make a difference? Learning and Individual Differences, 17, 3–16. doi: 
10.1016/j.lindif.2006.12.002. 

Geiwitz, P. J. (1966). Structure of boredom. Journal of Personality and Social Psychology, 3, 592–600. 

Greenson, R. R. (1953). On boredom. Journal of American Psychoanalytic Association, 1, 7–21. doi: 
10.1177/000306515300100102 

*Hall, N. C. (2006). Optimizing primary and secondary control in achievement settings: an examination 

of Rothbaum et al.’s (1982) congruence hypothesis (Doctoral dissertation). Retrieved from 
http://mspace.lib.umanitoba.ca/bitstream/1993/202/1/DISSERTATION_TOTAL_FGS.pdf. Accessed 10 

June 2012. 

Harris, M. B. (2000). Correlates and characteristics of boredom proneness and boredom. Journal of 
Applied Social Psychology, 30(3), 576–598. 

Jang, H., Reeve, J., Ryan, R. M., & Kim, A. (2009). Can self-determination theory explain what underlies 

the productive, satisfying learning experiences of collectivistically oriented Korean students? Journal of 
Educational Psychology, 101(3), 644–666. doi: 10.1037/a0014241. 

Kanevsky, L., & Keighley, T. (2003). To produce or not to produce? Understanding boredom and the 

honor in underachievement. Roeper Review, 26, 20–28. 
Kooker, E. W. (1959). An investigation of security-insecurity and achievement-boredom in elementary 

school children. Journal of Experimental Education, 27(4), 333–340. 

*Larson, R. W. (1990). Emotions and the creative process: anxiety, boredom, and enjoyment as predictors 
of creative writing. Cognition and Personality, 9(4), 275–292. 

Larson, R. W., & Richards, M. H. (1991). Boredom in the middle school years: blaming schools versus 

blaming students. American Journal of Education, 99(4), 418–443. 
Lipsey, M. W., & Wilson, D. B. (2001). Practical meta-analysis. Thousand Oaks: Sage. 

*Ma, M. S. (2007). A cross-cultural study: the effects of goal orientations and perceived motivational 

climates in college physical activity classes (Doctoral dissertation). Available from ProQuest 
Dissertations and Theses database. (UMI No. 3280334) 

Mann, S., & Cadman, R. (2014). Does being bored make us more creative? Creativity Research Journal, 

26, 165–173. doi: 10.1080/10400419.2014.901073. 
*Mann, S., & Robinson, A. (2009). Boredom in the lecture theatre: an investigation into the contributors, 

moderators and outcomes of boredom amongst university students. British Educational Research Journal, 

35(2), 243–258. doi: 10.1080/0141192080204991. 
Nett, U. E., Goetz, T., & Daniels, L. (2010). What to do when feeling bored? Students' strategies for 

coping with boredom. Learning and Individual Differences, 20, 626–638. doi: 

10.1016/j.lindif.2010.09.004.CrossRefGoogle Scholar 
Newberry, A. L., & Duncan, R. D. (2001). Roles of boredom and life goals in juvenile delinquency. 

Journal of Applied Social Psychology, 31, 527–541. doi: 10.1111/j.1559-1816.2001.tb02054. 
*Noteborn, G., Carbonell, K. B., Dailey-Hebert, A., & Gijselaers, W. (2012). The role of emotions and 

task significance in virtual education. Internet and Higher Education, 15, 176–183. doi: 

10.1016/j.iheduc.2012.03.002. 
*Ntoumanis, N. (2001). A self-determination approach to the understanding of motivation in physical 

education. British Journal of Educational Research, 71(2), 225–242. 

O’Hanlon, J. F. (1981). Boredom: practical consequences and a theory. Acta Psychologica, 49, 53–82. 
Onwuegbuzie, A. J. (1997). The teacher as researcher: the relationship between research anxiety and 

learning style in a research methodology course. College Student Journal, 31(4), 496–506. 

*Patrick, B. C., Skinner, E. A., & Connell, J. P. (1993). What motivates children’s behavior and emotion? 
Joint effects of perceived control and autonomy in the academic domain. Journal of Personality and 

Social Psychology, 65(4), 781–791. 

Pekrun, R. (2006). The control-value theory of achievement emotions: assumptions, corollaries, and 
implications for educational research and practice. Educational Psychology Review, 18, 315–341. doi: 

10.1007/s10648-006-9029-9. 

https://doi.org/10.1016/j.lindif.2006.12.002
https://doi.org/10.1177/000306515300100102
http://mspace.lib.umanitoba.ca/bitstream/1993/202/1/DISSERTATION_TOTAL_FGS.pdf
https://doi.org/10.1037/a0014241
https://doi.org/10.1080/10400419.2014.901073
https://doi.org/10.1080/0141192080204991
https://doi.org/10.1016/j.lindif.2010.09.004
https://doi.org/10.1016/j.lindif.2010.09.004
https://doi.org/10.1016/j.lindif.2010.09.004
https://doi.org/10.1111/j.1559-1816.2001.tb02054
https://doi.org/10.1016/j.iheduc.2012.03.002
https://doi.org/10.1007/s10648-006-9029-9
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Pekrun, R., Frenzel, A. C., Goetz, T., & Perry, R. P. (2007). The control-value theory of achievement 

emotions: an integrative approach to emotions in education. In P. A. Schutz & R. Pekrun (Eds.), Emotion 
in Education (pp. 13–36). Amsterdam: Academic Press. 

*Pekrun, R., Elliot, A. J., & Maier, M. A. (2009). Achievement goals and achievement emotions: testing a 

model of their joint relations with academic performance. Journal of Educational Psychology, 101, 115–
135. doi: 10.1037/a0013383. 

*Pekrun, R., Goetz, T., Daniels, L. M., Stupnisky, R. H., & Perry, R. P. (2010). Boredom in achievement 

settings: exploring control-value antecedents and performance outcomes of a neglected emotion. Journal 
of Educational Psychology, 102(3), 531–549. doi: 10.1037/a0019243. 

*Pekrun, R., Goetz, T., Frenzel, A. C., Barchfeld, P., & Perry, R. P. (2011). Meauring emotions in 

students’ learning and performance: the achievement emotions questionnaire (AEQ). Contemporary 
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